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Preface

T

hrough his book Fair Isn’t Always Equal: Assessing & Grading in the Differentiated Classroom and this
study guide, Rick Wormeli shows you the guiding principles of successful assessment and grading
in the differentiated classroom. He begins the journey with the end in mind, asking participants
in this book study to create their own personal grading philosophy statements that reflect their growing
perspectives on differentiated assessment and grading. He leads participants through a clear definition of
differentiated instruction and then moves quickly into what constitutes mastery and sound assessment
principles. He explains how successful grading rallies around teachers’ clear understanding of their subject content and what they will accept as evidence of subject mastery. This determination is best attained
through frequent conversation with colleagues who teach the same subject.
Rick reminds educators of the appropriate and inappropriate purposes of grading, and he identifies common practices that actually reduce a grade’s accuracy and usefulness. He also includes chapters dedicated to tiering assessments, designing good tests, motivating colleagues to explore these
concepts, and much more.
With a deeper understanding of the guiding principles of Fair Isn’t Always Equal, participants will
be able to reexamine their current grading philosophy and practice and to make necessary changes that
ensure a highly responsive and effective learning experience for diverse student populations.
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Using the Study Guide
This study guide is intended for use in department or team meetings, book study groups, and workshops. You may choose to use the resource independently or with a group of colleagues. A separate
study guide is available for facilitators and school leaders who may be guiding professional development for faculty or teaching university courses. Some of the suggested activities in the facilitator’s
study guide might also appeal to teachers who are reading the book on their own, so you should consider downloading the facilitator’s guide as well.
Because professional development needs vary, the ideas in this study guide are meant to be flexible. However, the sequence of the study guide is important. For example, we really can’t assess students’ work unless we’ve already established what we’ll accept as evidence of learning, so the assessment section follows the material on determining standards and benchmarks (mastery). We can’t grade
and report students’ progress without assessing their work properly, so grading comes after assessing.
You may struggle with some of the book’s later principles if you don’t have the foundations from these
earlier sections.
If you must adjust the sequence, please keep the larger goals in place. Create a clear picture of differentiated instruction, then define mastery, familiarize yourself with these nonnegotiable assessment
principles, and finally, launch into the issues of grading when fair isn’t always equal. The journey will
be smoother as a result.
I have included a range of guiding questions throughout. Some are designed to provide short
answers; others will involve more thought, research, and time. You might choose the short-answer
questions to initiate discussions with your colleagues and the more reflective questions to use as you
develop a professional portfolio. Consider sharing your answers with colleagues through a blog, wiki,
Ning, or other online format.

Writing a Personal Grading Philosophy Statement (GPS)
The ultimate goal of Fair Isn’t Always Equal and this book study is improving instruction to boost
student learning. A critical first step is defining your professional beliefs and being willing to do the
following:
■
■
■
■

Analyze and clarify your thinking so others can understand your core values.
Interact with colleagues, including receiving and giving constructive critique.
Revise and solidify your thinking based on what analysis suggests.
Reflect on your practice, a key attribute of highly accomplished teachers (National Board for
Professional Teaching Standards; www.nbpts.org).

One of the most transformative methods of reflecting on core values is creating a Grading Philosophy
Statement (GPS). Just like the other GPS (Global Positioning System), this statement functions as a personal navigation device. Creating a GPS helps teachers explain what they do and why they do it.
A GPS has two parts. First, you should write your own statements privately, which consist of the
following:
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■ A clear, one-sentence declaration of each specific policy or belief about assessment (Example:
Homework will count for 5 percent of a student’s grade in my class)
■ A short rationale for each core value
Second, share the GPS with others and ask for critique. Although the first step is helpful, defending your core values is where the most growth occurs.
In your statements, try to address common practices (grading scales, rubrics, group grades, and
extra credit) as well as more theoretical issues (What is authentic assessment? Should students receive
test questions before the actual exams?).

Prereading Suggestions
Most teachers don’t realize how their beliefs about assessment and grading affect every aspect of their
instructional practice. To help you become more aware of your mind-set and how it might differ from
your colleagues’ views, consider answering some of the questions in Figure 1.
Figure 1 Checking Current Philosophy About Assessment and Grading

1.
2.
3.
4.
5.
6.
7.
8.
9.
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10.

What does it mean to differentiate instruction?
What concerns do you have about grading students in a differentiated class?
What does each mark or grade on your grading scale represent?
Does an A mean students have met or exceeded the standards or learner outcomes?
What is the role of assessment in the classroom? In grading?
How does your philosophy about differentiation and grading vary from that of your colleagues?
Would you be comfortable with your school administrators or a teaching colleague viewing your gradebook and critiquing your grading philosophy? Why or why not?
What’s the difference between formative and summative assessments, and what role does
each play in the report card grade?
If two students complete different tasks as part of the same unit of study and both earn
an A on the assessment, are the grades equivalent?
What do you hope to get out of your participation in this book study?

Practice and Application Ideas to Further Understanding
To prepare for the group discussions related to Fair Isn’t Always Equal, choose one or more of the following activities to complete before your first meeting. Working with your study group members, you
may decide to each choose different topics to cover more ground. Consider writing about your reflections and sharing through a collaborative journal or other networked platform.
■ Design a sample gradebook page or a sample report card that reflects differentiated instruction
practices.

■
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■
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■ Choose one controversial aspect of grading and interview five colleagues about their beliefs and
practices.
■ Identify one controversial aspect of grading and argue for both sides of the controversy, even if
you do not agree with the position.
■ Read your school or district’s official grading policy and note differences between the stated policy
and your (or your colleagues’) practices.
■ Obtain a copy of a report card used in a neighboring school or school district and compare it
with your own.
■ Read a book or an article about assessment or grading by one of the following authors and
share a summary of it with your study group: Tom Guskey, Ken O’Connor, Dylan Wiliam,
Robert Marzano, Susan Brookhart, Anne Davies, Ruth Sutton, Rick Stiggins, Damien Cooper,
Jay McTighe, Grant Wiggins, Doug Fisher, Nancy Frey, Doug Reeves.
■ Write a rationale for differentiated instruction.
■ Identify twenty specific strategies teachers can use to differentiate instruction for students.
■ Explain the difference between criterion-referenced and norm-referenced scores, including the
pros and cons of each.
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CHAPTER 1

The Differentiated Instruction Mind-set:
Rationale and Definition

Overview
This chapter addresses many of the concerns educators have about differentiation, such as whether it
makes learning too easy for students and properly prepares students for standardized testing situations
or the world beyond school.

Questions to Consider Before and After Reading the Chapter
(Note: For the purposes of space, we did not repeat questions mentioned in the prereading section. However, you
may wish to include some of those questions with this chapter and subsequent ones. After reading the chapters,
you may be open to revising your earlier thinking, an important aspect of professional development.)
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Choose just a few of the questions from the list of suggestions so the process won’t seem overwhelming. In every case, however, be prepared to explain your rationale and defend your positions.
■ What can you point to in your class that demonstrates a differentiated approach?
■ What effect does differentiated instruction during K–12 learning have on our graduates when
they are in college or working in the adult world?
■ What would need to change in your classroom or your building to implement differentiated
instruction practices more effectively?
■ Is differentiated instruction a legitimate teaching method that positively impacts student
achievement? Why do you believe as you do?

Practice and Application Ideas to Further Understanding
Complete one or more of the following activities. Mutual sharing, either in your book study meetings
or in an online format, would be beneficial.

■
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■ Read a book about differentiated instruction. See the Supplemental Resources list included
at the end of this study guide for suggestions. Choose any three main ideas from the selected
book and implement them in your classroom. Report the results to at least one colleague. If
something did not work well, explain how you could improve it. If something worked well,
provide evidence of the impact.
■ Identify three strategies teachers in your grade level could use to explain differentiated instruction to their students.
■ Compose and share your definition of differentiated instruction with students, and then ask
them to look for evidence of it in your classroom practice. Alternatively, write a letter to your
students’ parents explaining differentiated instruction, and invite them to look for evidence of it
in their children’s experiences in your classroom.
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CHAPTER 2

Mastery

Overview
Before we can assess or grade students’ work, we must understand the learning targets for ourselves.
This involves more than just listing a standard or outcome at the top of our lesson plan. We must be
able to clearly communicate those goals to colleagues, students, and parents; break down the larger
goals and standards into cohesive instructional units; and defend our choices and practices with evidence. This chapter explains the complex process of defining mastery learning and helping students
achieve it.

Questions to Consider Before and After Reading the Chapter
■ Identify one standard, outcome, benchmark, or learning target that you will address during
the year. Describe the work from students that you would accept as evidence that they have
achieved the goal.
■ For a specific learning target, describe what it would mean to exceed expectations.
■ Is it necessary for teachers of the same subject to be consistent in their definitions of mastery?
Why or why not?
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Practice and Application Ideas to Further Understanding
■ It’s beneficial to discuss multiple examples of excellence from students, but we can’t stop
there. We develop a more accurate and useful understanding of acceptable evidence for mastery
when we also draft an operative definition of mastery and share it with others. The composition
and articulation of our definition of mastery, including its defense as warranted, is seriously powerful for participants. Some secondary English departments, for example, spend hours discussing
anchor papers so they can agree on what they’ll accept as qualifying for a 4.0, 3.0, 2.0, or 1.0
writing performance; yet, without first taking a step back and identifying what they are seeking
and how it fits into their general definition of mastery, grading across the department will still be
inconsistent at best—and, for many, final marks will not be accurate.
■
3 ■
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If we define mastery as something more than simple recall of facts or rote execution of
tasks, we won’t settle for just these elements in the evaluative criteria for writing compareand-contrast papers in our department. Instead, our definition of mastery includes the need to
apply knowledge skillfully, demonstrating attention to more than one facet. We reflect on this
larger point as we discuss specific rubrics. If we never fully captured our sense of mastery, we’d
have no point of reference as we develop our evaluative criteria. Consequently, we tend to stray
from what is accurate, consistent, and useful.
Review the definition of mastery at the bottom of page 12 in Fair Isn’t Always Equal. Does
this definition work for you? If not, write your own definition of mastery. Compare your definition with those generated by colleagues from your department. How are they similar and how
are they different? Revise your own definition based on insights gained from these interactions.
■ Discuss with colleagues how best to resolve differences about what you will accept as evidence
of mastery.
■ With a colleague from your department, identify three standards, outcomes, benchmarks, or
learning targets from your curriculum, and break them into their component skills and subsets of knowledge. Be very specific. For each skill, identify at least two ways students would be
allowed to demonstrate mastery.
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CHAPTER 3

Principles of Successful Assessment in the
Differentiated Classroom

Overview
This chapter describes universally accepted assessment practices that need to be in place for learning
to occur. The chapter includes a special emphasis on formative assessment and how to take action
based on what it reveals about student learning. It also explores the importance of keeping assessments
substantive, authentic, and varied over time.

Questions to Consider Before and After Reading the Chapter
■ How do you determine what to assess?
■ How many assessments in a grading period are sufficient to create an accurate report of a student’s proficiency?
■ Should assessments be repeated over time?
■ How should assessment guide instructional decisions?
■ What’s the difference between formative and summative assessment? Which one has more impact
on students’ learning? Which one is associated with percentages and letter grades, and why?
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Practice and Application to Further Understanding
■ Choose any two of your original classroom assessments. Analyze each one in light of the principles described in Chapter 3 and summarize your findings with a partner. Indicate whether you
would change any aspect of the assessments the next time you teach the related unit of study.
■ Identify several barriers to some of the suggestions made in Chapter 3. With a partner, brainstorm ways to remove those barriers so the assessment principle can work in your classrooms.
■ Share several of Chapter 3’s assessment principles with your students, and ask them to reflect
on the advantages and disadvantages of each one for their own learning. Based on their insights,
change one of your assessment practices and report the results to your book study group.
■
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CHAPTER 4

Three Important Types of Assessment

Overview
Chapter 4 focuses on three types of assessment that research has shown to be effective: portfolios,
rubrics, and student self-assessment.

Questions to Consider Before and After Reading the Chapter
■
■
■
■
■

What makes a rubric effective?
What problems do teachers and students have when using rubrics?
Would portfolio assessment be helpful to your students and your teaching? Why or why not?
What role does self-assessment play in students’ learning?
What could you do to increase students’ self-assessment in your classroom?

■ Ask your students to create the evaluative criteria for an upcoming project or assessment. As
you guide them in this task, share at least three of the guiding principles for rubric design from
this chapter. Afterward, reflect on the experience.
■ Referring to a lesson you are preparing for next week, identify at least five different points
where students will be directed to assess themselves against the lesson’s goals. If you do not
find these moments, create them.
■ Create a rubric for assessing a successful portfolio of work in your subject area. Ask a colleague
to critique your portfolio rubric using the same standards you would use with your students’
portfolio rubric. If you already have a portfolio of your own professional work, critique it using
the rubric you designed for student portfolios.

■
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■
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CHAPTER 5

Tiering Assessments

Overview
This chapter provides clear strategies for raising and lowering the complexity or challenge of assessments.

Questions to Consider Before and After Reading the Chapter
■ What do we mean by tiering assessments?
■ How do we know if we should tier an assessment for a student or group of students?
■ Are we supposed to hold students accountable for every learning goal or only the important ones?
How do we know which ones are important?
■ How do we report student progress, such as maintaining gradebooks and preparing report
cards, when we tier assessments?

Copyright © 2010 by Rick Wormeli

Practice and Application to Further Understanding
■ Select any assessment you will be using with students in the next week or so and tier it—
one version more complex, one less complex—using some of the principles and techniques
described in Chapter 5. Ask a colleague to critique the quality of both assessments in terms of
how accurate and helpful the scores on each assessment will be for you and for students.
■ Create a bulleted list of specific principles and cautions for tiering assessments based on your
own experience and the insights from this chapter to keep handy in the back of your planner
for reference.
■ Identify one standard or learner outcome you have to teach. Then identify an introductory level
of performance regarding the learning goal, followed by at least three more levels of sophisticated mastery, each one surpassing the one before it. In a follow-up discussion with a colleague
from your department, determine which level would qualify for a 100, an A, or the top score
on your scale. Explain your reasoning.

■
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CHAPTER 6

Creating Good Test Questions

Overview
Some test questions are so confusing to students that they are unable to respond in a way that accurately renders what they know and can do. This chapter explains how to design test questions that are
important enough to ask and clear enough to answer.

Questions to Consider Before and After Reading the Chapter
■ Describe an ideal classroom quiz or test.
■ How can you be sure that your tests assess what you need to know about student learning?
■ What types of test questions were most comfortable for you as a student? Which ones created
anxiety for you? How does acknowledging these personally help you design your tests and
quizzes?

■ Ask students to design their ideal test after you share many of the principles from Chapter 6.
Note which types of questions they seem to prefer, and then decide whether to incorporate
more of those types of questions in your next test. Several weeks later, ask students to evaluate
the quality of your test questions in light of these principles.
■ Critique other tests—yours or some offered by colleagues—in light of these principles. Suggest
at least two ways to improve the tests to better serve their purpose.

■
■ 8
■
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CHAPTER 7

The Relative Nature of Grades and Their Definitions

Overview
Chapter 7 dives into the subjective, relative, and inferential natures of grading systems. It propels
educators into discussions about how to define grades and asks teachers to ensure that grades are
criterion-referenced.

Questions to Consider Before and After Reading the Chapter
■ Whatever your marking/grading scale, take a moment and define each level clearly so that others will understand your policy.
■ What should teachers who work together and teach the same subject do when they disagree on
the definition of a grade or score?
■ What does a mark of “Incomplete” teach students?
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Practice and Application to Further Understanding
■ With colleagues from your department, come to agreement about what each letter grade or
symbol in your grading system means. Realize that this may take ten minutes or ten weeks.
■ Identify at least three ways you will keep your grades from becoming overly subjective, relative,
or inferential. Alternatively, identify what you can change in your classroom practice to ensure
that grades more accurately reflect what students know and are able to do in response to the curricular goals.
■ Gather colleagues from your department for a grade-calibrating experience. In other words, ask
them to grade the same essay, lab, paragraph, student response, project, or performance using
the same rubric. Complete at least three collective reviews. Then come together and compare
the grades and comments. How did the responses align or diverge? What does this experience
mean for the current assessment and grading systems?
■ Once your group has come to agreement on the expectations for these particular assessments,
assess and grade a fourth item collaboratively and see if your criteria are still appropriate and
work for everyone.
■
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CHAPTER 8

Why Do We Grade, and What About Effort,
Attendance, and Behavior?

Overview
Chapter 8 focuses on the purposes of standards-based grading and the need to avoid factors that dilute
grade accuracy.

Questions to Consider Before and After Reading the Chapter

Practice and Application to Further Understanding
■ Revisit any of the prereading questions in your postreading discussion.
■ How do we teach students self-discipline, a work ethic, and how to meet deadlines without
using grades?
■ Is it appropriate for grades to be used as the main determinant of student placement in different
academic programs? Explain your reasoning.

■
■ 10
■
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■ Should effort, participation, behavior, or attendance be included in the final report card grade
of academic performance? Why or why not?
■ Do high and low grades motivate students?
■ Is it okay for a teacher to lower a student’s grade for skipping class or for being late to class
repeatedly? Why or why not?
■ If you had to choose only one, which is more important: the student learning the material or
meeting a deadline? Why do you believe as you do?
■ What is the greater gift to the student in the long run: recording an F on the report card for not
demonstrating evidence of meeting the learning standard, or recording a C on the report card
because even though the student didn’t learn, he or she followed the rules and worked earnestly
throughout the unit of study?

■ ■ ■ ■ ■ ■ ■
■ ■ ■ ■ ■ ■ ■ ■
■ ■ ■
CHAPTER 9

Ten Approaches to Avoid When
Differentiating Assessment and Grading

Overview
Chapter 9 discusses many conventional grading practices that do not serve their intended purpose of
revealing students’ progress toward subject mastery.

Questions to Consider Before and After Reading the Chapter
■ Do you allow retakes or redo’s, and if so, do you offer full or partial credit?
■ What percentage of your students would have to do poorly on a test to justify reteaching the
lesson to the whole class? Why that percentage?
■ What role do daily quizzes play in learning, and how do they influence the report card grade?
■ Does alternative assessment make a grade more or less accurate?
■ What’s your policy on extra credit?
■ Are grades reported from group projects legitimate scores for individual students?
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Practice and Application to Further Understanding
■ Revisit any of the prereading questions and see if your response has changed as a result of reading the corresponding section in this chapter. If not, what new insights did you gain?
■ Design a different model of schooling that would enable teachers to better meet the needs of
diverse students.
■ Describe a situation in which a teacher who thought he or she was testing content mastery
instead measured the process or format of learning.
■ Create a metaphor or analogy for criterion-based grading as opposed to norm-referenced grading.

■
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CHAPTER 10

Conditions for Redoing Work
for Full Credit

Overview
Chapter 10 probes the practice of letting students redo assignments and assessments, and it suggests strategies to ensure that students don’t abuse the policy.

Questions to Consider Before and After Reading the Chapter
■ What’s your policy for redoing class work and homework? How, if at all, does your policy
change for major grades such as scores earned on tests, projects, presentations, writings, and
summative performances?
■ Is there anything you would never let a student redo? Why or why not?

■ Create a personal calendar of completion for a task, as described in this chapter. Then outline
three activities or experiences you would need to provide students to teach them how to create
similar calendars of completion successfully.
■ Consider four test questions or tasks from a recent or future unit of study, and identify at least
two other ways you could assess students’ mastery of the same standards if you had to retest on
the same material.
■ What do successful teachers do when a student gets a lower grade on subsequent attempts at
tests and projects?
■ Consider the idea of redoing tasks to achieve higher-quality performance in the working world,
including the teaching profession. Would this ever be appropriate? If so, under what conditions? If not, why not? Share your thinking with a colleague and ask for feedback.

■
■ 12
■
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CHAPTER 11

Six Burning Grading Issues

Overview
Whenever school districts move from non-standards-based grading to standards-based grading, as we
find happens in differentiated classes, conventional practices long considered appropriate are threatened. This is a good thing, but it can be difficult for some educators. Chapter 11 provides constructive
responses to issues that arise.

Questions to Consider Before and After Reading the Chapter
■ Is the 100-point scale a useful measure for reporting students’ academic progress?
■ To what degree should failure to meet a deadline on an individual assignment affect a student’s
report card grade?
■ How do we grade students doing advanced work in a regular-level class? What should be
recorded on the report card?
■ Is it appropriate to give more weight and, in most cases, raise a student’s GPA for more
advanced coursework?
■ What’s the difference between automaticity and concept attainment? Should a grade be higher
for one of these? Is one preferred over the other?
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Practice and Application to Further Understanding
■ Using the real percentages for several students from the current or previous marking period,
convert any score (grade) less than a 50 to a 50 (or use 60 as your lower limit). This 50 (or
60) would still be an F, but it would be in the upper end of the failure range. Then respond
to these questions:
• How does the change affect students’ overall scores for the marking period? Are they more,
or less, accurate indicators of the students’ knowledge?
• How does averaging here distort the accuracy of the report?
• Explain how such adjustments are necessary to support your educational philosophy, in
particular your mind-set about differentiation and standards-based assessment and grading.
■
13 ■
■
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■ Consider the comments by Marsha Ratzel on page 144 (sidebar). What would need to change
in your class and your school to remove the constant of time in your grading determinations as
she suggests?
■ Make a thoughtful case for ending the practice of identifying a single class valedictorian. Present it
to students, colleagues, and policy makers.
■ Explain how you can teach students to honor deadlines.
■ Examine your current policies about late work. Are they constructive, i.e., do they lead to more
learning of the intended standard? Do they elevate or diminish the importance of the assignments
in students’ minds? Do they create an accurate report of what students know and can do regarding
the standards, or do they distort the accuracy of the report?
■ As appropriate, prepare a proposal for your faculty to change late-work policies to more accurately reflect the school’s mission and standards-based grading principles.
• Walk through the entire process outlined on pages 149–151 with a special education
teacher if you’re a regular education teacher, and vice versa. Respect the expertise the other
brings to the conversation. Once you’ve been through this process at least once, reflect on
the experience: what worked well, and what would you change? Then create a bulleted list
of advice for others going through the same conversations.
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CHAPTER 12

Grading Scales

Overview
This chapter reveals the arbitrary and ineffective nature of many conventional grading scales, and it
provides practical tips for resolving these issues.

Questions to Consider Before and After Reading the Chapter
■ Is it important to be able to discern high and low versions of grades, such as the difference in
the B grade range between an 82 percent and an 88 percent? Why or why not?
■ How would you respond to this parent or news reporter’s question: “The child earned an A in
your class but failed the state [or provincial] exam. How do you explain this?” Or: “The child
failed your class but scored very high on the state [or provincial] exam. How do you explain this?”
■ What are the limitations of your current grading scale? What are the positives?
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Practice and Application to Further Understanding
■
■
■
■

What are the advantages and disadvantages of larger (100.0) and smaller (4.0) scales?
Can we determine levels of mastery with great precision? Explain.
Make a case to remove minus grades from the school grading scale.
Similar to the example on pages 156–157, identify something you normally grade using a percentage or point system. Now create a rubric for that same concept using a 5.0 grading scale,
complete with a thoughtful descriptor for the standard of excellence. Ask someone in the book
study group to critique it.
■ Is it inappropriate to hold students’ earlier digressions against them in the final grade? Explain
your thinking.

■
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CHAPTER 13

Gradebook Formats
for the Differentiated Classroom

Overview
Many conventional gradebooks that teachers create for themselves do not reflect responsive teaching or
standards-based grading. This chapter provides examples of gradebook formats that support differentiated instruction.

Questions to Consider Before and After Reading the Chapter
■ Does your current gradebook provide an accurate report of what students know and are able to do
in relation to your subject standards? If so, explain how. If not, what would need to be modified?
■ Does your current gradebook support your teaching philosophy? Explain.
■ If a student demonstrates mastery of a concept, does the medium used to represent that mastery
matter?

■ Modify what you consider the most useful gradebook for you and your discipline using any of
the insights gained from this chapter, and then present the revised version to your book study
group for critique.
■ Explain how your gradebook is responsive to differentiated practices.
■ Research “electronic gradebook” on the Internet. Visit at least three sites and identify three or
more differences. Then, either with these three choices or moving back to the main search list,
find an electronic gradebook that most closely reflects sound differentiated instruction and
standards-based grading practices. Be very specific in what you identify as supportive of these
two approaches. Present your findings to your study group. This presentation is key: articulating your defense of concepts increases the likelihood of regular reference to them in your daily
thinking. A format I’ve used in the past is based on the ideas of Robert Marzano and others:
■
■ 16
■
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Practice and Application to Further Understanding

■
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Dimension/
Topic A

Dimension/
Topic B

Dimension/
Topic C

Total Score

Student
1

6

2

10

18

2

2

6

10

18

3

6

6

6

18

Summative Assessments
Student: _________________________________________________________________________
Standards/
Outcomes

XYZ
Test, part 1

PQR
Project

EFG
Observ.

XYZ
Test, part 2

GHI
Perf.
Task

Most
Consistent
Level

3.5

3.5

1.1 [Descriptor]
3.5

1.2 [Descriptor]
2.5

5.0

4.5

4.5

4.5

3.5

3.0

4.5
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1.3 [Descriptor]
3.5

3.5

1.4 [Descriptor]
3.5

3.5

3.5

2.0

1.5

1.75

1.5 [Descriptor]
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CHAPTER 14

Responsive Report Card Formats

Overview
Chapter 14 begins with a call to make report cards responsive to all stakeholders (teachers, parents,
students, and the community) but recognizes that not all formats will succeed. The chapter suggests
some alternatives and discusses the advantages and disadvantages of each.

Questions to Consider Before and After Reading the Chapter
■ Design the ideal report card. What are the features that make it so valuable?
■ What is the educational role of report cards, progress reports, and interim reports?
■ What would you change about your current report card to make it more effective and clear to
everyone who sees it?

■ Choose one or more of the formats presented and insert data from your students this year.
Consider whether these reports of students’ performances would be helpful. If not, what would
you adjust?
■ Argue for one of these formats over the others as the most appropriate format to use for a differentiated classroom. Alternatively, design a new format that more appropriately responds to a
differentiated classroom approach and argue for its use.
■ As mentioned in the previous chapter, not all standards are of equal importance. Explain how
we can account for those variances on our report cards.
■ Volunteer to be on the committee to revise your school or district report card.

■
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CHAPTER 15

Thirty-Six Tips to Support Colleagues
as They Move Toward Successful Practices
for Differentiated Classrooms

Overview
Many of the ideas in Fair Isn’t Always Equal ask teachers and administrators to change their philosophy and behavior regarding instruction, assessment, and grading. This chapter offers strategies to
guide the process.

Questions to Consider Before and After Reading the Chapter
■ Describe a time when you changed your thinking about an educational philosophy or practice.
■ How can colleagues challenge and help each other grow without alienating each other?
■ Identify two or three ideas from other chapters that would create controversy if enacted schoolwide. What would make the transition to these ideas smoother for everyone involved?
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Practice and Application to Further Understanding
■ Identify five of the most urgent questions or ideas from the list on page 183 (or create a list of
your own) and discuss your responses with the book study group. What did it take to discuss
the topic constructively, and what did it feel like?
■ What keeps teachers from fully embracing new ideas, and what can we do, specifically, to
remove these roadblocks?
■ What skills do teachers need in order to discuss controversial topics with each other? If teachers
don’t have those skills, what can be done to make sure they get them?

■
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CHAPTER 16

Putting It All Together:
How Do Differentiating Teachers Assess
and Grade Differently?

Overview
How does an educator pull together all the perspectives and strategies presented in Fair Isn’t Always
Equal and use them daily in the classroom? Chapter 16 suggests how this can be accomplished.

Question to Consider Before and After Reading the Chapter
■ How do teachers assess and grade appropriately in a differentiated classroom?

■ Write your own version of this chapter. Based on the insights gained from reading the book and
sharing ideas with your study group, answer the question clearly: how do teachers assess and
grade appropriately in a differentiated classroom? Compare your response with the responses
from other members of your group. Remember, it’s the discussion that most affects our thinking, not the genesis of the product.

■
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Supplemental Resources

F

or further reading in differentiated instruction, the following resources are highly recommended:

Allen, Linda, Leann Nickelsen, and Joni Turville. 2010. Differentiating by Readiness: Strategies and Lesson
Plans for Tiered Instruction, Grades K–8. Larchmont, NY: Eye on Education.
Armstrong, Thomas. 2000. Multiple Intelligences in the Classroom. 2nd ed. Alexandria, VA: Association
for Supervision and Curriculum Development.
Beers, Kylene. 2003. When Kids Can’t Read: What Teachers Can Do—A Guide for Teachers 6–12.
Portsmouth, NH: Heinemann.
Beers, Kylene, and Barbara G. Samuels. 1998. Into Focus: Understanding and Creating Middle School Readers.
Norwood, MA: Christopher-Gordon.
Benjamin, Amy. 2002. Differentiating Instruction: A Guide for Middle and High School Teachers. Larchmont,
NY: Eye on Education.
Burke, Kay. 2001. What to Do With the Kid Who . . . : Developing Cooperation, Self-Discipline, and
Responsibility in the Classroom. Arlington Heights, IL: Skylight.
Forsten, Char, Jim Grant, and Betty Hollas. 2001. Differentiated Instruction: Different Strategies for
Different Learners. Peterborough, NH: Crystal Springs Books.
———. 2003. Differentiating Textbooks: Strategies to Improve Student Comprehension and Motivation.
Peterborough, NH: Crystal Springs Books.
Frender, Gloria. 1990. Learning to Learn: Strengthening Study Skills and Brain Power. Nashville, TN:
Incentive.
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Glynn, Carol. 2001. Learning on Their Feet: A Sourcebook for Kinesthetic Learning Across the Curriculum.
Shoreham, VT: Discover Writing.
Heacox, Diane. 2000. Differentiated Instruction in the Regular Classroom, Grades 3–12. Minneapolis, MN:
Free Spirit.
———. 2009. Making Differentiation a Habit. Minneapolis, MN: Free Spirit.
Hollas, Betty. 2007. Differentiating Instruction in a Whole-Group Setting: Taking the Easy First Steps into
Differentiation, Grades 7–12. Peterborough, NH: Crystal Springs Books. (Note: There is an edition
for grades 3–8 as well.)
———. 2009. The Differentiated Instruction Coach’s Guide, K–12. Peterborough, NH: Crystal Springs
Books.
Hyerle, David. 2000. A Field Guide to Visual Tools. Alexandria, VA: Association for Supervision and
Curriculum Development.
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Jensen, Eric. 2009. Different Brains, Different Learners: How to Reach the Hard to Reach. Thousand Oaks,
CA: Corwin.
Lavoie, Richard. How Difficult Can This Be? The F.A.T. City Workshop: Understanding Learning Disabilities.
DVD. Washington, D.C.: WETA Video.
Levine, Mel. 2003. All Kinds of Minds. New York: Simon and Schuster.
———. 2003. The Myth of Laziness. New York: Simon and Schuster.
Marzano, Robert J. 1992. A Different Kind of Classroom: Teaching with Dimensions of Learning. Alexandria,
VA: Association for Supervision and Curriculum Development.
Marzano, Robert J., Debra J. Pickering, and Jane E. Pollock. 2001. Classroom Instruction That Works:
Research-Based Strategies for Increasing Student Achievement. Alexandria, VA: Association for
Supervision and Curriculum Development.
Northey, Sheryn. 2005. Handbook for Differentiated Instruction. Larchmont, NY: Eye on Education.
Purkey, William W., and John M. Novak. 1984. Inviting School Success: A Self-Concept Approach to
Teaching and Learning. Belmont, CA: Wadsworth.
Rogers, Spence, Jim Ludington, and Shari Graham. 1998. Motivation & Learning: Practical Teaching
Tips for Block Schedules, Brain-Based Learning, Multiple Intelligences, Improved Student Motivation, and
Increased Achievement. Evergreen, CO: Peak Learning Systems.
Rutherford, Paula. 1998. Instruction for All Students. Alexandria, VA: Just ASK.
Sousa, David. 2001. How the Special Needs Brain Learns. Thousand Oaks, CA: Corwin.
Sprenger, Marilee. 2005. How to Teach So Students Remember. Alexandria, VA: Association for Supervision
and Curriculum Development.
Sternberg, Robert J., and Elena L. Grigorenko. 2001. Teaching for Successful Intelligence: To Increase
Student Learning and Achievement. Arlington Heights, IL: Skylight.
Strong, Richard W., Harvey F. Silver, Matthew J. Perini, and Gregory M. Tuculescu. 2002. Reading
for Academic Success: Powerful Strategies for Struggling, Average, and Advanced Readers, Grades 7–12.
Thousand Oaks, CA: Corwin.
Tomlinson, Carol Ann. 1995. How to Differentiate Instruction in Mixed-Ability Classrooms. Alexandria,
VA: Association for Supervision and Curriculum Development.
———. 1999. The Differentiated Classroom: Responding to the Needs of All Learners. Alexandria, VA:
Association for Supervision and Curriculum Development.
———. 2001. At Work in the Differentiated Classroom. Video. Alexandria, VA: Association for Supervision
and Curriculum Development.
———. 2003. Differentiation in Practice: A Resource Guide for Differentiating Curriculum, Grades 5–9.
Alexandria, VA: Association for Supervision and Curriculum Development. (Note: There are editions for grades K–5 and 9–12 as well.)
———. 2003. Fulfilling the Promise of the Differentiated Classroom. Alexandria, VA: Association for
Supervision and Curriculum Development.
Tomlinson, Carol Ann, and Jay McTighe. 2006. Integrating Differentiated Instruction and Understanding
by Design. Alexandria, VA: Association for Supervision and Curriculum Development.
Tomlinson, Carol Ann, and David Sousa. 2010. Differentiation and the Brain: How Neuroscience Supports
the Learner-Friendly Classroom. Bloomington, IN: Solution Tree.
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Tovani, Cris. 2001. I Read It, but I Don’t Get It: Comprehension Strategies for Adolescent Readers. Portland,
ME: Stenhouse.
Wolfe, Patricia. 2001. Brain Matters: Translating Research into Classroom Practice. Alexandria, VA:
Association for Supervision and Curriculum Development.
Wormeli, Rick. 2001. Meet Me in the Middle: Becoming an Accomplished Middle-Level Teacher. Portland,
ME: Stenhouse.
———. 2003. Day One and Beyond: Practical Matters for New Middle-Level Teachers. Portland, ME:
Stenhouse.
———. 2005. Summarization in Any Subject: 50 Techniques to Improve Student Learning. Alexandria, VA:
Association for Supervision and Curriculum Development.
———. 2006. Fair Isn’t Always Equal: Assessment and Grading in the Differentiated Classroom. Portland,
ME: Stenhouse.
———. 2007. Differentiation: From Planning to Practice, Grades 6–12. Portland, ME: Stenhouse.
———. 2009. Metaphors & Analogies: Power Tools for Teaching Any Subject. Portland, ME: Stenhouse.
For professional development in differentiated instruction, the two best companies with terrific
trainers are Staff Development for Educators (www.sde.com) and the Association for Supervision and
Curriculum Development (www.ascd.org). For more information on leading the professional development for differentiated instruction, the following books are highly recommended:
Brimijoin, Kay, Lane Narvaez, and Carol Ann Tomlinson. 2008. The Differentiated School: Making
Revolutionary Changes in Teaching and Learning. Alexandria, VA: Association for Supervision and
Curriculum Development.
Danielson, Charlotte. 2009. Talk About Teaching! Leading Professional Conversations. Thousand Oaks,
CA: Corwin.
Muhammad, Anthony. 2009. Transforming School Culture: How to Overcome Staff Division. Bloomington,
IN: Solution Tree.
Reeves, Doug. 2009. Leading Change in Your School: How to Conquer Myths, Build Commitment, and Get
Results. Alexandria, VA: Association for Supervision and Curriculum Development.
———. 2010. Transforming Professional Development into Student Results. Alexandria, VA: Association
for Supervision and Curriculum Development.
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For further reading in assessment and grading, particularly when focusing on standards-based
grading and differentiation, the following resources are highly recommended:
Ainsworth, Larry B. 2003. Unwrapping the Standards: A Simple Process to Make Standards Manageable.
Englewood, CO: Advanced Learning.
Ainsworth, Larry B., and Donald J. Viegut. 2006. Common Formative Assessments: How to Connect
Standards-Based Instruction and Assessment. Thousand Oaks, CA: Corwin.
Arter, Judith A., and Jay McTighe. 2000. Scoring Rubrics in the Classroom: Using Performance Criteria for
Assessing and Improving Student Performance. Thousand Oaks, CA: Corwin.
Black, Paul, and Dylan Wiliam. 1998. “Inside the Black Box: Raising Standards Through Classroom
Assessment.” Phi Delta Kappan 80(2): 139–148.
Blaz, Deborah. 2008. Differentiated Assessment for Middle and High School Classrooms. Larchmont, NY:
Eye on Education.
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Borich, Gary D., and Martin L. Tombari. 2003. Educational Assessment for the Elementary and Middle
School Classroom. 2nd ed. Upper Saddle River, NJ: Prentice Hall.
Brookhart, Susan M. 2004. Grading. Upper Saddle River, NJ: Prentice Hall.
———. 2008. How to Give Feedback to Your Students. Alexandria, VA: Association for Supervision and
Curriculum Development.
Brookhart, Susan M., and Connie M. Moss. 2009. Advancing Formative Assessment in Every Classroom:
A Guide for Instructional Leaders. Alexandria, VA: Association for Supervision and Curriculum
Development.
Chappuis, Jan. 2009. Seven Strategies of Assessment for Learning. Boston: Allyn and Bacon.
Dodge, Judith. 2009. 25 Quick Formative Assessments for a Differentiated Classroom: Easy, Low-Prep
Assessments That Help You Pinpoint Students’ Needs and Reach All Learners. New York: Scholastic.
Fisher, Douglas, and Nancy Frey. 2007. Checking for Understanding: Formative Assessment Techniques for
Your Classroom. Alexandria, VA: Association for Supervision and Curriculum Development.
Gallavan, Nancy P. 2009. Developing Performance-Based Assessments, Grades 6–12. Thousand Oaks, CA:
Corwin.
Guskey, Thomas R. 2008. Practical Solutions for Serious Problems in Standards-Based Grading. Thousand
Oaks, CA: Corwin.
———, ed. 2009. The Teacher as Assessment Leader. Bloomington, IN: Solution Tree.
Guskey, Thomas R., and Jane M. Bailey. 2000. Developing Grading and Reporting Systems for Student
Learning. Experts in Assessment series. Thousand Oaks, CA: Corwin.
Koretz, Daniel. 2008. Measuring Up: What Educational Testing Really Tells Us. Cambridge, MA: Harvard
University Press.
Lewin, Larry, and Betty Jean Shoemaker. 1998. Great Performances: Creating Classroom-Based Assessment
Tasks. Alexandria, VA: Association for Supervision and Curriculum Development.
Marzano, Robert. 2001. Transforming Classroom Grading. Alexandria, VA: Association for Supervision
and Curriculum Development.
———. 2006. Classroom Assessment and Grading That Work. Alexandria, VA: Association for Supervision
and Curriculum Development.
———. 2010. Formative Assessment and Standards-Based Grading: Classroom Strategies That Work.
Bloomington, IN: Solution Tree.
Marzano, Robert, Jay McTighe, and Debra Pickering. 1993. Assessing Student Outcomes: Performance
Assessment Using the Dimensions of Learning Model. Alexandria, VA: Association for Supervision and
Curriculum Development.
McMillan, James H. 2000. Classroom Assessment: Principles and Practice for Effective Instruction. 2nd ed.
Boston: Allyn and Bacon.
———. 2008. Assessment Essentials for Standards-Based Education. 2nd ed. Thousand Oaks, CA:
Corwin.
O’Connor, Ken. 2007. A Repair Kit for Grading: 15 Fixes for Broken Grades. Princeton, NJ: Educational
Testing Service.
———. 2009. How to Grade for Learning. 2nd ed. Thousand Oaks, CA: Corwin.
Popham, W. James. 2003. Test Better, Teach Better: The Instructional Role of Assessment. Alexandria, VA:
Association for Supervision and Curriculum Development.
———. 2004. Classroom Assessment: What Teachers Need to Know. 4th ed. Boston: Allyn and Bacon.
Stiggins, Richard J. 2000. Student-Involved Classroom Assessment. 3rd ed. Upper Saddle River, NJ:
Prentice Hall.
Wiggins, Grant. 1997. Educative Assessment: Assessment to Inform and Improve Performance. San Francisco:
Jossey-Bass.
Wormeli, Rick. 2006. Fair Isn’t Always Equal: Assessment and Grading in the Differentiated Classroom.
Portland, ME: Stenhouse.
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For good videos (or at least great launching points for finding good videos) on assessment, the
following resources are recommended: the Association for Supervision and Curriculum Development
(www.ascd.org), Dylan Wiliam’s Web site (www.dylanwiliam.net), Grant Wiggins’s Web sites (www
.grantwiggins.org and www.authenticeducation.org), Jay McTighe’s Web site (www.jaymctighe.com),
Rick Stiggins’s Assessment Training Institute (www.assessmentinst.com), and the Educational Testing
Service (www.ets.org).
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